W elcome to an essay in the form of a numbered list. It is organized into five basic topics in teaching and learning. Each numbered item is a suggestion of something you might do in your teaching. You will also find examples from my own teaching or from participants in the 2008 STLHE session at the University of Windsor, as well as references for future exploration, in the form of web links or related tips. Ready to get on the bus?
Starting and Ending 1. Get to know your students in your first class.
For example, ask "who are you?" By show of hands, we found that instructors in charge of a course or as part of a team, undergraduate students, graduate students, administrators, educational developers, and librarians attended the STLHE session. 2. Break the ice. Do a web search for 'icebreakers' (or the related 'energizers') for examples,
Introduction
* Adapted from Paul Simon lyrics.
or visit http://www.kimskorner4teachertalk. com/classmanagement/icebreakers.html 3. Play bingo -human bingo that is. This is a great way for students to get to know each other early in the term. I can send you a word template I have used in the past. 4. Connect learning objectives to assignments in your course outline/syllabus; see http://www. nwlink.com/~donclark/hrd/templates/objectivetool.html for an example. 5. Show your students what they have to look forward to in the course. 6. Invite your students to start some classes. Example 1: Schedule student presentations for the start of class, followed by your presentation. Example 2: For informal 'show and tell' in my ecology course for non-science majors, I asked students to sign up on particular dates to do presentations or interactive lessons. On these days, when I arrived to class, I went to the side or back of the room to be one of the participants; the students knew the order in which they would speak. I let them run things until the session was over. 7. Ask students "what's news?" to link current events/issues with the course. For example, in an international business course, an instructor asks students to collect news items that relate to the topic and bring them to class to share and discuss. 8. End the course the way you started -motivate students to keep active in the discipline. Example 1: On the last day of a course related to the environment, a media article from that day was read to the students, informing them of a new, controversial road development that could threaten a special habitat. By simply bringing this news to their attention, you can bet that many students will follow the story, and maybe even get involved locally! Example 2: In an English course, you could ask students to write at the start and again at the end of the course about the value of the course topic. better suited to open-ended questions about their own experiences or views). Ask them to write their answer on a half-sheet of paper that they will not be keeping, something they are comfortable sharing with others. Then ask them to crumple their paper and toss it (gently) into the crowd. Now, everyone picks one up. Ask students to read what is on the snowball they un-crumpled (to themselves, or share with another, or ask for some examples to be read aloud). For example, when teaching psychology statistics, I find that many students are math-phobic. So, I ask them all, at the start of the course, to "write all your feelings about the topic, then crumple it up and throw it away, because it does not have to be that way. In this course that is just what we will show." 23. Take a hike or a walk outside, in the field (the field can be just outside the classroom), or you can bring 'the field' to your class, through the use of objects, videos, and pictures. Your course has a connection to the real worldshow it to your students. your students to ponder, pose, ask, and discuss, by allowing for this very open-ended inquiry from time to time -this could be written on a piece of paper with no name, or done in small groups and reported back, or done using the snowball technique described above. 28. Ask your students to "be a statue." It takes 30 seconds and can be done 'on the fly,' when interest seems to be waning. This was as far as we got in the STLHE session, and in my view was a really nice way to end. Some examples were "thinker," "thank you for these gifts," or "I am receptive to these ideas," "with both arms extended," smiling, both hands up (in happiness? or having 'seen the light?'). 29. Talk with your colleagues about teaching and learning. This is becoming more common, and can be very helpful to glean tips, to know you are not alone, to receive input on how you are thinking of responding to a particular situation, or?
Assessing Student Learning 30. Divide big assignments worth many marks into smaller chunks worth fewer marks each. I have done this for many years in a group project in ecology. Some of the chunks include things like a proposal, update, research paper, and brochure. The percentage of marks has ranged as low as 3% and as high as 35% for each chunk. What I like, and I think my students do too, is that they cannot "blow it" on one big overall project assignment and they receive feedback all the way through, which encourages them to do better and learn throughout the course. 31. Offer flexible assignments where students can choose from a variety. This is something I have been recently experimenting with, and my students really like it. 32. Think about group vs. individual marks. Can you let them choose, even if the work is done in a group? Maybe give them a range and let them choose the specifics; they will appreciate it. 33. Join a team: Team-Based Learning (TBL), that is. I have seen this specific approach used in disciplines as diverse as poetry and engineering; see http://www.ou.edu/pii/teamlearning/ listserv.htm 34. Invite students to provide some test questions.
You can give them a small mark for this, or not. You will want to use or adapt some of them, but can augment with your own to round out the test. 35. Consider use of a learning portfolio -the students' version of a teaching portfolio. Learning portfolios are an excellent way to invite students to show how they met the course objectives, to tie it all together, and to do so in a creative way. 36. Show connections using concept maps. You can use these visual tools to teach, or ask your students to show their learning, and these can be assessed. My colleagues and I have led seminars on this subject and wrote this article, which has references at the end related to assessing concept maps; see http://www. 
Concluding Note
More contributions are welcome; email <alicecas@ telus.net>. I will add as many as you send, and hope to create a wiki or blog soon. I also welcome you to include your contact information so that future explorers can contact you to start conversations. I would appreciate it if you could ask my permission to use this document in full or in part in professional development sessions you lead; I am keen to track all the ways it is being used (the list is growing!).
Biography
Alice Cassidy is the Associate Director in the Centre for Teaching and Academic Growth at the University of British Columbia (UBC). She has taught biology courses at UBC for 15 years and leads educational development workshops in the community. Her areas of focus include active and participatory learning, use of real-world problems and cases, narrative and visual tools in teaching and learning, and involving students as active collaborators in the scholarship of teaching and learning.
